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Abstract
This article deals with the psychological and pedagogical approaches to  initiative development at the preschool age, 
interpreted as an individual’s integrative quality, characterized by motivational readiness to implement some activity, certain 
knowledge (ideas) about how to implement it, certain reproductive, productive skills  as well as a conscious attitude to the 
purpose and activity results. The research is based on an activity approach, defining the components of children's initiative as 
being motivational, cognitive, behavioral, and reflexive. It gives a general description of these components; on its basis the 
article reveals levels of initiative in preschool children (high, medium, low) and identifies the characteristics of psychological 
and pedagogical support for developing children's initiative on the part of an adult, which is line with the current objectives of 
modern preschool pedagogy and psychology.
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There is a legitimate interest in the problems of initiative formation and development today. First of all, this 
involves the social and educational sphere which increasingly more often investigates issues of success in an 
individual, who takes the initiative in socially significant events and at his or her place of work, which is 
particularly important for social development and comes within the scope of the state tasks (T. S. Borisova, M. S. 
Govorov, T. F. Ignatenko, S. A. Petukhov, I. E. Plotnik etc.). Much interest in investigating various problems of 
initiative has been registered in such scientific fields as sociology and the psychology of work, management and 
others.
Initiative (Latin for start) is regarded as a positive individual quality, which manifests itself as inner 
motivation and an ability to start a new business, take the first step and make one’s own decision in overcoming 
personal and social problems [1].
At the same time, the phrase "initiative development" is more often found in documents reflecting the 
development priorities of the national education system. Questions related to initiative development in the 
process of forming an individual, have been addressed by psychologists and educators (B. M. Kedrov, K. Levin, 
K. K. Platonov, I. E. Plotnik, S. L. Rubinstein, A. I. Shcherbakov et al.) in their search to explain the causes that 
encourage a person to take the initiative, the connection between initiative and personal success, the role of the 
environment and background in forming and developing this quality in a child and a teenager, etc.
The analysis of psychological and pedagogical literature on the research topic makes it possible to identify the 
main characteristics of initiative: stability, helping to counter negative influences; an activity, which is manifest 
in motives and volitional qualities; a focus on specific achievements in a variety of activities; autonomy and even 
productivity in an activity, etc.
On the whole, initiative can be defined as an individual’s  integrative quality, characterized by motivational 
readiness to implement some activity, a certain knowledge (ideas) about how to do it, relevant skills (both 
reproductive and productive), as well as a conscious attitude to the purpose and results of an activity.
At the same time, it has been traditionally considered that it is necessary to start to develop initiative in 
adolescence, "when the ability for free thinking and independent actions is in the process of formation" [2].
However, the federal state educational standards of the new generation emphasize the importance of initiative 
development at the preschool age. Thus, the preschool education targets stipulate that a child should display 
'initiative and independence in various activities – games, communication, design, etc. A child should be able to 
choose his trade or profession, companions in joint actions, to show an ability to translate various ideas into life' 
[3].
Then comes the question: “Are there any grounds for fostering initiative in preschool children?” To answer 
this question, it is necessary to look at the structure of activity within which an individual’s initiative becomes 
manifest and is realized.
The activity structure conventionally singles out indicative, motivational, organizational, executive, monitoring 
and evaluation components (A. N. Leontiev, A. V. Petrovsky et al.). This structural activity approach allows us to 
consider initiative not only as an individual’s integrative quality, to be found in all stages of an activity, but also 
as a kind of effective motivation in relation to a particular component in activity implementation. Therefore, it is 
possible to arrange a child’s environment in such a way that he could take the initiative in carrying out specific 
actions (individual stages of activity). This point of view is upheld by I. A. Zimnyaya, V. S. Mukhina, I. S. 
Popova [4,5,6] and others.
Let us consider initiative components in senior preschool age children in terms of their activity structure.
The motivational component. As a rule, motivation is treated as an incentive for action, which provides an 
individual with a subjective interest in its implementation. Motivation for activity in preschool children may have 
various causes: a desire to assert oneself, to get a positive assessment from adults, to start communication with 
adults (personal reasons), to benefit others, to do something together with others (social reasons). The focus of a 
child's activity becomes more directional with the knowledge of its purpose. In the child's behavior there appear 
such qualities as persistence in achieving goals, commitment, responsibility for the job begun, etc. But the need 
for recognition remains relevant for preschoolers and is expressed in the desire to become firmly convinced in 
their qualities [5].
282   Eugeniya V. Korotaeva and Anastasiya V. Svyattseva /  Procedia - Social and Behavioral Sciences  233 ( 2016 )  280 – 286 
As the practice of preschooler monitoring shows, the motivational component of children's initiative is 
characterized by varying degrees of manifestation: high or not so high; a recognized need for activities or lack of 
it; social or personal orientation of activity motives; stability of motivation: a long or short duration, willingness 
to resist destructive influences.
The cognitive component of children's initiative. M. S. Govorov, O. I. Lozhechka, L. M. Popov, B. M. Teplov 
[7,8,9,10] and others consider in their studies the questions of interconnection between initiative and cognitive 
processes. The logic of constructing any activity involves use of methods of analysis, synthesis, comparison and 
classification in both external activity (organizing a workplace, building visual models, designing) and internal 
activity (product sample analysis, planning activities, and evaluation of actions). And this is directly related to the 
knowledge component in general and in the particulars.
Children’s activity is based upon the idea about the purpose of the work to be done,  knowledge about how 
and in what sequence (logic) it is necessary to perform actions, what requirements the work object must comply 
with (orientation on a model, or, on the contrary, a creative approach to the task). Consequently, the 
characteristics of the cognitive component include children’s existing ideas about the activities proposed; an 
ability to describe the (logical or illogical) sequence of their actions; understanding the properties of objects and 
substances used in the work process, knowledge of the ultimate goal of the work, etc.
The behavioral component of initiative. Independence is marked as one of the most important characteristics 
of an individual’s initiative. Not knowing how to do things and the inability to do something becomes an obstacle 
to a child’s independent activity and this fact underscores the interrelationship of the initiative components under 
discussion. It is only the activity that requires sufficient independence and freedom in displaying initiative (i.e. 
preliminary organization, drawing up of a plan of action, a conscious and independent selection of tools and 
objects of activity and checking all this in practice) that enables the child to solve a problem (including a work 
task).
Besides, the behavioral component is directly related to the properties of one’s temperament. For example, a 
child of the choleric type enthusiastically begins to work, but tends to quickly lose his interest; at the same time, a 
child of the phlegmatic type, while setting about the task unhurriedly, brings the work patiently to its fruition 
[11]. It is clear that these aspects should be taken into consideration when organizing work with preschool age 
children.
Nevertheless, let us single out the characteristics of the behavioral component of initiative: a personal attitude 
to a task (initial willingness or unwillingness to do it); self-reliance and zeal in performing a task; showing one’s 
willingness to overcome difficulties in the process of solving a work task; responsibility for the role assumed; 
completion of the work begun.
The reflexive component of initiative. Of special importance is the role of reflection in children’s labor 
activity which is associated with goal setting, understanding of these or other requirements for the actions to be 
performed, as well as planning and self-esteem, etc. The mastering of the objective world poses a number of 
questions that a child needs to understand:  What is it? What can you do about it and how?  Who can you get to 
help you with the job? Can you get the job done all on your own or should you bring in someone else? What have 
you achieved as a result of these actions?
At the senior preschool age reflexivity manifests itself as a child’s both spontaneous and conscious 
assessment of his own actions (often with the help of an adult). As a manifestation of initiative, the desire for 
individuality and the awareness of this desire express themselves in the emotionally insistent position "I’ll do it 
myself!" From this moment on, the child acts as a subject, a reformer of activity.
Simultaneously, there begins the process of forming a generalization of actions: the child is a position to 
compare the results of his activity with the designated purpose; to go beyond the material learned, make 
unconventional decisions; perform a coherent action in different environments and teach others; objectively 
assess the role of each participant in the job; take an initiative at different stages of the work. It is clear that the 
degree of preponderance of this or that component of children's initiative varies greatly depending on the 
environment, the child’s individual characteristics, and the type of activity, the position of the adult who 
organizes and supervises this activity.
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The main methods that help to form a reflexive attitude towards a job being performed are fixation 
(suspension of actions when the solution begins to "slip"); distancing (the ability to look at the purpose or stage 
of an activity in a different way); "glancing back" (turning back to the original problem, but this time from the 
newly perceived positions), etc.
The main features of the reflexive component of initiative are a child's ability to formulate the purpose of an 
activity, willingness for fixation and distancing (i. e. going beyond the material learned, to take unconventional 
decisions); to perform a coherent action in different conditions; glancing back, understanding as a desire to teach 
others to act; self-assessment and evaluation of the initiative shown by those participating at different stages of 
the activity.
As a result, based on the comparative analysis we can give a generalized definition of initiative, as understood 
to mean a person’s integrative quality, characterized by motivational readiness to implement this or that activity,
certain knowledge (ideas) of the course of its implementation and respective reproductive and productive skills, 
as well as a conscious attitude to the purpose and results of an activity.
The combined characteristics of children's initiative components (motivational, cognitive, behavioral and 
reflexive) allow us to identify the levels of initiative development in preschool children.
Table 1 Levels of manifestation of senior preschool children’s initiative
Levels Characteristic of level
H
ig
h
Motivational component: the child understands the importance of the activity proposed, sees the significance of this activity 
not only in its individual sense but also in its social meaning; he maintains a stable motivation for implementing the "tasks" 
throughout the process of the activity; he evinces confidence in solving a problem even after detecting some difficulties.
Cognitive component: in general the proposed activity is familiar to the child, he has an idea of the objects’ properties and 
substances included in the task, he logically (less often justifiably) describes the sequence of his actions, evinces an 
understanding of the ultimate goal of the job.
The behavioral component: the child shows independence and zeal in accomplishing the task,  demonstrates his willingness 
to overcome difficulties in the process of solving a problem, rarely asks an adult for help, evinces his personal interest, takes a 
responsible attitude to achieving success (goal).
The reflexive component: at the completion stage of the work he compares the result obtained with the purpose stated; 
explains his experience at different stages, defines the easiest and the most difficult stage to perform, gives a relatively 
differentiated assessment and self-assessment of his own and others’ actions at different stages of the activity.
M
ed
iu
m
The motivational component: the child understands the general meaning of the proposed activity, he sees the importance of 
this activity mainly in the individual but not in the public plane; he shows emotional responsiveness to the implementation of 
the "task" at most stages of the activity; often willing to give up problem solving, but goes on doing it with a little help from an 
adult.
The cognitive component: in general the proposed activity is familiar to the child, he has basic understanding of most of the 
objects and properties of the substances included in the process of work, on the whole, he describes the sequence of their 
actions correctly, though not always aware of the correlation between the properties of the objects and the ultimate goal of the 
work.
The behavioral component: the child shows independence and zeal at the beginning of the task, but is somewhat at a loss 
when facing obstacles in the process of solving the problem, at the same time he finds a solution with a little help from an 
adult, he demonstrates personal interest at most stages of the activity, on the whole, he is interested in achieving the result 
(goal).
The reflexive component: at the stage of work completion the child tries to correlate the result with the purpose stated; he 
explains his experiences at various stages of the activity, he is able to talk about his experiences in implementing the activity at 
different stages, he gives an undifferentiated assessment and self-assessment of the actions taken during the activity.
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L
ow
The motivational component: the child is unaware of the meaning of the activity proposed, he does not see the importance of 
it either for himself or for others; he shows emotional indifference to the task implementation almost throughout all the 
activity; he evinces his willingness to give up his efforts to solve the problem upon encountering difficulties.
Cognitive component: the child has the most basic understanding of the proposed activity; he does not think about the 
properties of the objects and substances involved in the task, he enumerates his possible actions in respect to them without 
resorting to the logic and interrelation of his actions, without relating them to the ultimate goal of the task.
The behavioral component: he becomes involved in the activity only under an adult’s supervision, he does not show 
independence and zeal during the task implementation, he  stops doing the job when faced up with obstacles in the process of 
problem solving, he evinces an indifferent attitude both to the process of the activity and achieving the result (goal).
The reflexive component: he does not correlate the results with the purpose stated at the completion stage; he is unable to 
name his experiences in the process of activity implementation, he fails to give an assessment and self-assessment of the
actions taken during the activity at different stages.
Initiative being a personal quality characterized as "integrative", its diagnostics requires a whole set of 
appropriate methods in order to reveal the extent to which each of its motivational, cognitive, behavioral and 
reflexive components is manifested.
The analysis of theory and practice has shown that we can meet this objective best of all by using diagnostic 
support which includes: a) the adapted method called " Concepts of work" by G. A. Uruntaeva [12] and T. I. 
Grizik; b) observation of a preschooler before the start of an activity, in the process of it and its completion, 
recorded in a special protocol; c) a questionnaire for educators and parents (the so-called balance method) to 
assess the child's initiative. The adapted methodology "Concepts of work"  by G. A. Uruntaeva and T. I. Grizik 
enables one to establish the level of cognitive component development by revealing preschoolers’ knowledge 
about  work in general and instruments of labor in particular.  It also helps to correlate the motivational 
component with this or that level of initiative through the children’s expressiveness and adequacy of expressive 
actions (facial and gestural expressions, pantomime and voice). Simultaneously, the behavioral and reflexive 
components of the children’s initiative are diagnosed by observing their actions during the given activity and 
comparing the views of their teachers and parents (the balance method) on the manifestation of a child's 
initiative.
This integrated approach enables a subjective determination of the high, medium and low levels of initiative for 
each test subject during the execution of a given activity, it also enables the identification of a psycho-
pedagogical strategy for developing a senior preschooler’s initiative.
As a pilot testing, this diagnostic support was implemented in a group of senior preschool age children (15 
people).
In the process of implementing the diagnostic support and data interpretation, the following results were 
obtained. The majority of the test subjects manifested better results in the motivational and behavioral 
components and worse results in the reflexive component and understandably so because due to their age 
characteristics some children display interest in unusual (new) tasks, while others positively take up the type of  
jobs  in which they have previously been successful. Therefore, the motivational component proved to be rather 
high.
This positive mood which forms a proactive attitude was observed in some of the children even in the process 
of their engagement in the activity; it was accompanied by their excitement and readiness to "go beyond" the 
scope of the task, sometimes expecting emotional support from an adult, etc.
However, during a conversation about the upcoming task (the cognitive component of initiative) children 
tended to name separate actions not always in their logical order, sometimes mentioning "extra" ones (as it turned 
out to be related to the fact that  the action had "previously" caused a positive emotion, so, in the preschooler’s 
opinion , it would surely help this time). Not all the children correlated their actions with the real task. Justifiably
so, designing an activity is indeed one of the most difficult types of cognitive activity even at an older age.
The lowest outcomes turned out to be related to the reflexive component (whereas with teachers and 
psychologists this component is very important for initiative formation in the next, upcoming work). Preschoolers 
found it difficult to correctly indicate the emotions experienced during the activity, the overall impression is often 
reduced to a vague description - "it was interesting" or "it was not interesting". The latter comment, though, was 
mostly related to the fact that the children had encountered some difficulties during their work and had been 
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unable to achieve the desired result. Self-assessment of their own work was largely overestimated, while in 
assessing others the children were giving positive remarks with the help of adults’ prompts ("How did Katya help 
us?", etc.)
In our opinion, the primary diagnostic results confirmed the need for purposeful educational work on 
fostering and developing initiative in senior preschool age children as an individual’s significant socially-oriented 
personal quality. This work can be implemented with an appropriate psychological and pedagogical support for a 
child, which implies:
Reliance on the child’s individual characteristics by selecting relevant techniques and methods to develop the 
motivational, cognitive, behavioral, reflexive components of his initiative;
Creation of conditions for selecting activities (tasks) which develops the motivational component of children's 
initiative;
Activation of a child’s initiative and independence contributing to the development of the behavioral 
component of his initiative;
Dialogization and emotional support from an adult stimulating a preschooler’s initiative both at the 
motivational and reflexive stages of an activity;
The systematic and consistent rather than episodic approach used in the process of initiative development in 
preschool children.
This thought-out psycho-pedagogical support creates conditions enabling the child to make independent 
decisions when doing tasks according to their level. This, in turn, fosters strong will, independence, arbitrary 
behavior in its various forms, the desire to achieve goals, a responsible attitude to the results of his actions.
Interest in the research in this field is caused by both the social and cultural situation and the requirements of 
modern regulatory documents governing the development of the educational system. Thus, a contextual analysis 
of the federal state educational standards in preschool education reveals a repeated citation of this quality: 
"support of children's initiative", "the development of initiative and creativity", "formation of...  initiative, 
independence and responsibility" in children, etc. [3]. All of the above suggests that initiative development in 
children is becoming a priority for preschool pedagogy and psychology.
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